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CHAPTER I 
STATEMENT AND JUSTIFICATION OF THE PROBLE1v1 
f _'j 
PurVe of the Study -- It is the purpose of this study to 
survey the status and trends of instrum ental music in the elementary 
schools in Massachusetts communities of 10, 000 population or over. 
The survey is based on the instrumental activities from 
the k indergarten or pre -p rima ry grade through grade six. The study 
purports to measure the ove r all instrumental program in these 
grades in an effort to determine to what extent elementary pupils are 
exposed to and enrolled in instrumental music and the teaching 
proceedures and philosophies which are practiced by the te achers 
and supervisors engaged in car rying out these programs. 
Justification of the Proble m -- The success of the 
instrumental program in late r school years is dependent upon the 
thoroughness of earlier instrumental training in the grades. This 
early training is fundamental and all-important to the general development 
of the child. A careful study of this a re a of musical experience by 
m usic educators, with an eye t o improving present practices and aims, 
must inevitibly reap rewarding results. I 
,-
1 
1 
I 
II 
I 
t-
II 
Concerning the importance of music in the elementary 
curriculum, it h as been stated that, "a good many people have been 
troubled for some time about the lack of attention to music in the 
1/ 
elementary school. " It can not be said that, in recent years, an 
attempt has not been made to answer the growing demand for improving 
the musical experiences through curriculum revision and general 
2/ 
reorganizatio n. Concerning this subject, Pitts has this to say: 
The fact remains tha t advances have been 
made chiefly on the secondary school level, and there 
even, mainly in the more specialized aspects of music 
teaching. In this statement, the readiness with which 
music education has consistently extended its offerings 
has not been overlooked. Both elementary and secondary 
school programs, because of this tendency to spread, 
present what is often a bewildering array of activities 
and courses. It is not that we h ave been undmindful of 
changing conditions, but thus far their effect upon music 
curricula has been tha t of adding new features r a ther 
than re-direction and reorganization from the gr o;Und up. 
And it is precisely the latter that we are being challenged 
to undertake. The ground, in this case, being the common 
or elementary school. The elementary school is the 
logical point of attack in broadening the b ase of music 
education gener ally, likewise the basic approach to 
liberalizing the musical practices of the upper schools. 
In emphasising the responsibilities of the elementary 
3/ 
school in music education, Norman states: 
1/ Lilla Belle Pitts, The Music Curriculum in a Changing World, 
11 Silver Burdett Company, New York, 1944. p. 17 
2/ Ilbid - p. 18 
1 3/ Theodore F. Norman , Instrumental Music in the Public Schools 
Oliver Ditson Company, Philadelphia, 1941. p. 38 
---"-=== 
2 
II 
II Undoubtedly, as years go on the work that is 
being done in colleges, secondary, and elementary schools 
will become increasingly influential in moulding our 
musical life. The most important link in this chain 
would seem to be the elementary school, for upon it 
rests the responsibility of preparing material sufficiently 
fine in quality and in sufficient numbers to guarantee 
to t he higher schools organizations capable of bringing 
to students a rich and varied musical experience. As 
if in answer to this growing demand, the music curriculum 
of the elementary school has been expanded and enlarged. 
It is now possible to give to most children a sound 
musical foundation of an elementar y character in the 
principal aspects of music. Of course conditions vary 
widely ove r the country as a whole. In some communities 
there is nothing. The trend, however, is decidedly the 
other way - toward a vitalized and abundant musical 
experience for every child. 
_,.. ..... --..... ....... 
The more specific value of instrumental experiences for 
\ 
young children is pointed out in a report by the Utah Department o\f 
1/ \ 
Public Instruction. 
As a child becomes more complex through 
varied experiences, the normal t endency is to extend 
hirns elf through the use of instruments. It should, 
therefore, be the right of every child to explore 
the media of musical instruments in order that he may 
develop his physical, emotional, and imaginative 
personality more fully. Music educators are corning 
to the realization that intelligent consumers of music 
are best developed from "participating amateurs". 
Children who have handled instrum ents, who have 
attempted to play them, who have w atched others 
manipulate them to produce satisfying sounds are most 
likely to become the intelligent consumers of good 
music. 
I 
l/ State of Utah, D epartment of Public Instruction, Music Guide for 
the Elementary Schools, March, 1948. p. 63 
3 
. - ( 
\ 
Being fully aware of the great responsibility of the 
elementary school in the music education of the child, the author has 
felt a desire to discover how a representative number of Massachusetts 
schools are meeting the problem of instrumental training in their 
I 
~ elementary schools. No attempt has been m ade to present a picture 
I! of the entire elementary music program in Massachusetts. The author 
1 has confined the study to school systems in the large Massachusetts 
communities. The conclusions should be informative to music 
supervisors and teachers in presenting a picture of this area of 
elementary music education and also an aid in expanding or revising 
the school instrumental music program. 
/ 
4 
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CHAPTER II 
REVIEW OF PREVIOUS LITERATURE 
History of Instrumental Music -- A generation ago there 
was no such thing as organized instrumental m usic in the public 
schools. While vocal .music received recognition as a school subject 
I  
as early as 1838, it was not until about the turn of the century that 
instrumental music found its place in the public school curriculum . 
1/ 
II 
According to Birge, there were a number of reasons why 
11 the entrance of instrumental music into the curriculum was belated. 
century inst r ument al music began to become prevalent in churches 
through the use of organs, and it had some place as a social 
I diversion, although it was still considered somewhat wicked. Piano 
I 
11 playing was not in this category. Another reason was the fact that most 
of the m usic supervisors were not inst r umentalists, but singers, with 
Edward Bailey Birge, History of Public School Music in the United 
States, Oliver Ditson Company, Boston,. 1928. p. 172 
"--~===-~~:::.:::..--. -----==== --
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the point of view of a singer. Also there was the a ttitude of school 
I 
II principals and superintendents. There had been no precedent for 
instrumental work in the schools, either in this country or in Europe. 
Even in Europe their music was confined to singing and the study of 
the rudiments of music. Birge has stated his opinion that, in this 
I count ry, our democratic way of life was a potent factor in the development 
I 
~ 
of instrumental .music when he says: 
The influence of instrumental music was 
an outgrowth of democracy in education and elective 
system, giving the pupil a free choice of a wide 
r ange of studies. ]:_/ 
Impetus for the present successful m ethod of teaching 
instrurnent s in classes was given by the entrance of class violin 
instruction in the schools. This movement was started in England in 
11 the early 1900's and in this country about 1915 when violin classes began 
II 
I to be organized in Boston, New Yo rk, Obe rlin and other places. It was 
I 
then that people discovered that teaching classes of children to play 
I violin really worked. Through the class teaching of instruments the 
:I 
I younger children seemed to take to and like the instruments better. 
The mortality rate had been high in private cases, but when the class 
proceedure was used this dropped considerably and will do so more in 
2/ 
I 
the future. 
li l/ Ibid. , op. cit. , p. 172 
2/ Karl Gehrkens, Music in the Grade Schools, C. C. Birchard and I Company, Boston, 1934. p. 179 
I 
6 
I 
I 
' I After violin instruction in groups started, people began 
to realiz.4):nd ask if other instruments might not be put into classes and 
taught that way. Class instruction on band instruments in the schools 
dates fro.m around 1910, but it did not come into extensive use until 
after 1920. When it first was introduced there was much argument 
against it, because no one had ever heard of instrumental instruction 
given that way. It soon proved to be a distinct advantage. 
With the development of class instruction, the emphasis 
shifted from the stimulation of individual performance to emphasis 
upon the ensemble. From small ensembles we see the growth of the 
larger orchestras and bands. Concerning the band and orchestra movement 
1/ 
in America, Ward has this to say: 
After World War I the band and orchestra 
movement in the schools took a tremendous stride. 
The class method of instruction showed that bands could 
be developed in a relatively short time and this was 
spurred on by the contest movement. The 1920 1 s and 
1930 1s undoubtedly gave us our greatest mo.mentum 
for rapid growth. 
I 
I 
The growth of the band and orchestra movement brought to 
light a number of problems, mainly those concerned with the continuing 
of high standards and permanent personel in these groups. Since several 
players were leaving the school each year, there was an increased 
emphasis placed upon instrumental instruction in the grade schools plus 
1/ Donald Sylvan Ward, "Fifty Years of Instrumental Music in the 
Public Schools", Educational Music Magazine, Jan-Feb. 1949, p. 23 
7 
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'l a need for better grade school orchestras and bands. Changes, as time 
went on, were brought about in the techniques of t eaching instruments 
II 
1 in the grades. These c h anges are still going on. Concerning this aspect 
;I 
I 
,, 
I 
I 
I 
I 
li 
,, 
II 
ol 
l/ 
of elern entary instrumental e ducation, Gehrkens- has this to say: 
The development of good elementary 
string programs brought about good bands and 
orchestras. Pupils spend more time actively 
performing than preparing for performance. As 
· a result, t h e boy or girl can play in a band or 
orchestra after very ear ly training or from the 
beginning of class instruction instead of waiting 
a year until he is fully prepa r ed. The band was 
found greatly successful under this plan but the 
orchestra not. This is because strings, under these 
methods, have been more diffidult to play, and 
pupils have been unable to keep up wit h the rest 
of the group. It was found then, that in the case 
of instruments, it was be.st to give some training 
in strings first before allowing the pupil to enter 
orchestra. At the present time atte.mpts are being 
made to r emedy this situation. That is, to improve 
methods and teaching proceedures. No doubt in a 
few years this will be succe s sful. 
As part of the overall enthusiasm for instrumental music 
in the schools in this country, the p iano class movement was developed 
j between 1920 and 1930. It was found in the piano class that it is not 
1 only possible to teach t en or twelve children at the same time with 
I 
1! only one piano available, but .many devises were invented to keep other 
'rl 
I 
children busy, such as using paper keyboards, recognition and analysis 
2/ 
of chords and form and texture of music. A more detailed discussion 
II l/ Gehrkens, p. 194 
I 2/ Ibid. , op. cit., p. 182 
-~~ 
II 
8 
I 
II of the piano class is given in a later sec;tion of this chapter. 
I 
II 
II 
II 
il 
I 
Objectives and Attitudes -- One of the i mpo r tant m odern 
philosophies of our present day education , as propounded by Dewey, 
i s that education i s not a process of pre"P&ration for life, it is life itself. 
Thi s same ph ilo s ophy in relation t o music education in the schools is 
1/ 
expressed by Mur s ell when he states: 
The ultimate jus tification for music in 
the schools i s not the idea that children w ill use it 
at sometime in the future, so that it is w ise to prepare 
them for so doing. It is that mus ic properly taught 
h as an immense and potent appeal t o the child, that 
it offer s him a wide opportunit y, here and now, f or 
fuller living, and that this oppo rtunity ought to be his. 
Concerning, m ore specifically, the value of instrumental 
2/ 
experience in connection with general mus ical growth, Mursell- says: 
------~ 
Learning t o play a m u sical instrument is 
essentially a voyage of discovery in music making. 
The inst rument offers a vast wealth of possibilities 
for unique and delightful musical effects. When the 
child goes to w ork with it what ought to happen is that, 
with the teacher's sympathetic and expert help, he 
discovers for himself mor e and m ore of these opportuniti 
The instrument s hould be for h i m an opportunit y for 
s elf-expression, f or the creation of satisfying b eauty. 
Our aim in inst rumental mus ic must be to teach the 
instrument through m usic and for the sake of music, 
and t o use the instrum ent to refine, define and make 
more ardent the mus ic- making impulse. 
\ 
\ 
l 
I 
1/ James Mursell and Mabelle Glenn, The Psychology of School 
Mus ic Teaching Silver Burdett Com pan y, New Yor k , 1931, p . . 373. 
2 I Ibid.' p. 302 
------~-
9 
10 
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1/ 
Another authority has stated this philosophy very clearly 
II and concisely when he says that ''more and more, mus ic educators are 
considering playing upon instruments less fro.m the viewpoint of the 
product, which is h eard by the listener, than of the effect that is produced 
11 on the player, which is not always evident to the listener.'' 
Mur sell feels that appreciation of music is the ultimate goal 
2/ 
of instrumental instruction in the school. He state s : 
The desire to create musical beauty is 
really the only effective motive in instrumental 
instruction. If we lose this, we lose the will to 
learn. The teacher become s a drill master and the 
learning process stops. Thus appreciation must 
be the goal and outcome of proper instrum ental 
instruction. The instrument is not only a musical 
opportunity but also a m u sical revelation. As the 
pupil learns to play better and bette r, he comes 
into more intimate contact w ith a wider range of 
musical effects. The true aim of the instrumental 
class is something far w ider and better, than m ere 
skill in the manipulation o f a mechanical device. 
It is a firm grasp of music, and a more understanding 
love of music, gained by music -making in a given 
medium. 
Instrumental music as a subject in the modern school 
curriculum has many educational qualifications and is fast proving 
itself worthy to be classed as a major subject. A Texas Department 
of Education Bulletin has listed the following qualifications as being 
1/ Peter Dykema and Hannah Cundiff, New School Music Handbook, 
C. C. Birchard and Company, Boston, 1939. p. 27 
2 / Mursell , op. cit., p. 304 
I 
:I 
II 
:I 
I 
il 
11 
important: 
I ( 
I 
! 
1 
l 
l 
\ 
I 
1. foster s emotional growth 
2. develops attitudes 
3. furnishes opportunities for achievement 
4. prepares for a vocation 
5. trains for leisure 
6. enriches life 
7. provides for health development 1/ 
It has been mentioned in an earlier chapter of this· paper that 
a successful instrumental music program has its roots in a strong 
elementary school vocal and instrumental offering, and that, therefore, 
much emphasis must be placed on the early establishment of an 
effectiv~ instrumental program. In order that such an elementary music 
program may be acheived, the Minnesota State Department of Education 
'. 
\ 
has outlin0 a number of clearly defined aims and objectives in a recent 
curriculum bulletin. 
1. To develop a love of good music through 
participat ion in instrumental music organizations. 
2. To make the current musical experiences of 
the child an integral part of his daily living. 
3. To develop individual and group musicianship. 
4. To develop wholesome attitudes of school and 
community service through music participation. 
------------------------
1/ 
'1 1/ I _ Texas State Department of Education. The Teaching of Music in the 
Texas Public Schools, Bulletin no. 406, 1941. p. 32 I-
I 
11 
12 
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I 
I 
I 
II 
5. To cultivate wo rthy recreational ideals in 
m usic creat ing, listening and perfor.ming. 
6. To develop desirable social skill, insight 
and understanding. 
7. To offer vocational exploration and developm ent 
for the specially talented ]:_/ 
IJ Just what specific value does the study of instrum ental music 
I 2/ li have for children in the elementary grades? Mursell has expressed an 
I 
I 
I 
opinion about this when he says: 
Fo r children in the elementary school to have 
instrumental experience - to learn about instruments, 
to see them, · to hear them, to discuss them, to experiment 
under guidance with playing them - is very valuable 
indeed. This, however, should not take the form of the 
conventional class lessons, narrowly conce~trated on 
specialized instrum ental skill. It should be one of the 
influences making for general musical growth. In connection 
with such experiences, a considerable number of children 
will almost certainly develop a strong interest 1n. 
instrumental specialization. 
Another source had this to say ab out the value of instrumental 
music for young children : 
Children have as many preferences in the ways 
of expressing m usic as there a re ways to expre ss m usic. 
The one which is a universal "fir st " with all of the m is 
the playing of instruments. An activity with so strong an 
appeal dese r ves careful handling so that it will make a 
real contribution to the musical growth of the child. All 
·' .---·-......._ 
children have an ,jnate sense of rhythm which will take 
enthusiastic for~{on the percussive instruments when 
I. 
1 1/ Sfate of Minnesota Depa;rt ment of Education, A Guide for Instruction 
in Music, Bulletin No. 4, 1948. p. 124 
2/ Jame s Mursell, Education for Musical Growth, Gin and Company, 
Boston, 1948. p. 290 
}. 
"i 
i 
' ·~: 
given a chance. We do not need to develop, but rather 
allow this sense to express itself. In doing so, it is possible 
at the sa.me time to sharpen a child 1 s perception of 
tone quality and to sensitize him to an awareness of 
the mood and nuances of feeling which he wishes to 
express in his own playing. This, then, is the 
educational goal in the use of instruments with children. 1/ 
How do these people who are not in the field of music education 
feel about instrumental music in the elementary grades? Take, for 
example, the principals and administrators. It is generally agreed that 
most administrators know the possibility of education through .music in 
1! today's schools . They know that music instruction in the elementary 
I 
I schools can and should conti ib ute greatly to the social, emotional I 
and cultural development of children, and that it should create a pleasant 
atmo s phere in schools. Most realize that an effective program can and 
1 should function in the home, community and leisure time activities, and 
11
1 
that, as an expressive art, music has a significant contribution to make 
to human development. Many have found that music can be highly effective 
2/ 
in developing inter -group and international understanding and appreciation-:-
From a digest of comments by elementary school principals of 
I Dallas, Texas, the following evaluation of a grade school instrumental 
I 
1
1 
program w as given' 
r 
Bulletin of the Childhood Education International, Children and Music, 
Washington D. C., 1948. p. 19 
Robert Choate, "Music Instruction in the Self-Contained Classroom, " 
Music in the Elementary School, Music Educators National Conference, 
·Chicago, 1951. p. 9 
l3 
The instrumental program is a necessary 
part of a full music program. It has its own special 
values. Probably all children should have some 
experience with instruments. Some are specially gifted., 
othe r s are specially in need· of this outlet. Twelve and 
thirteen year-olds who find sustained interest difficult 
profit especially fro m experiences with band instruments. 
As instrumental instruction is ...carried on 
here proble.ms are k ept at a minimum. With the 
teachers working within the school philosophy there 
is no puncturing of the school program. I don't know 
how it could be done, but I'd like to see us go off the 
fee b asis for instrumental instruction so that children 
who need this experience would get it whether they 
could pay the small fee or not. I/ 
The classroom teacher plays an integral part in the program 
1 of instrumental music in the elementary grades. On her shoulders lies 
I the bulk of the responsibility for the developing of both vocal and 
II inst rumental musical training. Many teachers hesitate to carry on any 
I 
I! type of instrumental work in the classroom because they feel insecure 
j in their knowl edge about the subject. Concerning the role of the classroo m 
I teacher in instrumental music, it has been stated that "ar.med with the 
essential skill of know ing how to direct the tuning of the instruments, 
given resource information fro m the instrumental teachers about suitable 
I 
I 
literature - plus a dash of teacher -teacher planning for good measure -
and the regular classroom teacher can release a whole new force for 
I 
1/ 
II 
I 
==~:'~~-
Marion Flagg, "The Elementary School Principal and His Music 
Program", Music in the Elen'1entary School, Music Educator's 
National Conference, Chicago, 1951. p. 9-15 
14 
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1/ 
child growth in her classroom through instrumental music 11 • 
The instrumental program in the grades is closely allied 
with the vocal program. It is generally agreed that both vocal and 
instrumental work are interdependent units which, when properly 
administered, serve to fortify the total music program. 
2/ 
Ernst has said: 
11 If the musical needs of individual children 
are to be met, experiences must be provided in the 
instrumental field. The use of simple instruments, 
both rhythmic and tonal, can materially enrich the 
experiences in singing. There should be no barrier 
between the instrumental and vocal aspects of music. 
A balanced program will include both. 
3/ 
Emphasising this point is a statement by Mursell. 
Musical experience which is exclusively 
instrumental or exclusively vocal is badly limited. 
The whole musical, psychological influence and effect 
of these two type s of performing media constitute 
a very interesting contrast, and one cannot doubt 
that each can and should fruitfully supplement the 
other. 
Modern instrumental teaching strongly emphasises the so-
li called "vocal approach". In instrumental classes, including of course 
I piano classes, the group should begin learning the music they are to 
Marjorie Keller, "Growth Through Music", Music in the Elementary 
School, Music Educator is National Conference, Chicago, 1951. p. 25 
Ernst, Karl D., "What Should Be Expected From the Classroom 
Teacher", Music in the Elementary School, Music Educator's 
National Conference, Chicago, 1951. p. 26 
- tt-
3/ James Mursell, Music in American Schools, Silver Burdett Co.mpany, 
New York, 1943, I>· 257 --=--
-==-~- -;;;;::;.:::. -· -- --
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I t play by hearing it and s inging it. There is a strong tendency to use the 
,! kind of song material widely employed in the elementary s chool w ork 
I 
in general for the beginning instrumental classes. 
II Selection of Pupils -- In the selection of pupils for instrumental 
1/ I w ork, Mur s ell states his opinion that there are two main factors which 
should attract desirable pupils to instrum ental study. 
I 
.I 
(a) The .first of these is the inspiration and 
intere st of the w ork in the elementary grades w ith its 
strong and central emphasis upon appreciation. Clearly, 
one fruit of this work ought t o b e a strong desire on 
the part of many pupils to continue with mus ic. Because 
we have seen that interest is, in general, indicative of 
ability, a live program of music in the grades is a 
selective agency of no mean value. On the other hand, a 
poor and formalized program not only fails to 
correlate specifically with instrumental work, but 
does not elicit intere st in the able student. 
(b) The second agency which brings pupils 
into instrumental work is the prestige of the instrumental 
ens emble w ork, bands and orchestras. 
Some more specific factors which should determine the 
1 choice of pupils for instrumental w ork are: I 
I 1/ 
~~ -2/ 
(a) The rating in singing (the general ability 
shown by the child in the vocal program) 
(b) Tests 
(c ) Attitude of pupil. If we have an attitude 
of persi ste n t interest and a strong and evident determination 
to continue, it should be taken strongly into consideration 
for the reas o n that they are the ones m ost likely to succeed. 2/ 
James Mursell, Psych ology of Schools Music Teaching. p. 316 
Ibid., op. cit., p. 31 ·· 
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Recommendations -- In the Music Education Curriculum 
1/ 
11 
Committee Report of 1945 
for the general i m prove m ent of elementary instrumental activities. 
a number of recommendation are given I 
(1) That the study of clas s instrumental music be placed 1 
in the curriculum on an equal basis w ith other subject~. 
\ 
(2) That wherever needed, instruments shall be provided 
for the student' s use the same as equipm ent and 
texts for other subjects. 
\./ 
' 
' I 
I (3) That the study of clas s str ing ins trum e nts b e started 1 
one or two years in advance of w ind instrument s . / 
(4) That clas s inst ruction be given daily whenever possiblJ . 
(5) That in order to b uild string quartets and string 
o rche stras, the t ea ching of viola, cello and bass 
b e included in the ele m e nta1y 3tr ing classes. 
(6) That colleges be reque sted t o train teachers in the /1 
techniques of teaching the combined w ind and 
percussion and the combined string instrum ent s / 
in class. ~/ 
Area s of Experience -- In order to insure a w ell-rounded 
instru m ental program and t o provid e for i ndi :vi dual differences, the 
II II ele m entary grade instrumental offerings should be varied. Concerning 
I 2/ 
1 
the i m portanc e of this varied experience, Miesner has s aid: "Those 
w orking w ith small children, e s pecially in the area of music , w ould do 
1/ Hazel B. Nohavec, editor, Music Education Curriculum Comm ittee 
R eports, Mus i c Educator's National Conference, Chicago, 1945. p. 37 
1 
2/ Qtto Miesne r, "Ins trumental Music in the Elementary G rades", 
R e s ear ch Council Information Leaflet No. 3, R eprint from the 
Music in the Elementary Sch ool, Mus ic Educator's National 
Conferenc e, Chic ago, 1951. p. 21 
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w ell to re m emb er, a s Francis Elliot Clark has often said, that the 
structure grows high, dominant and beautiful only as the foundation 
is s olid. Build the foundation deeper and w ider 11 • 
Through the int elligent providing of valuable instrum ental 
experience in the grades the program i s certainly becoming both 11deep 11 
!, and 11w ide 11 • 
I 
'I 
I 
1/ 
. 
Nohavec has listed s o m e minimum ele m entary grade 
instrumental activities. 
(a) First and second grades: Rhythm bands (frequently as 
part of the s chool vocal program) 
(b ) Third and fourth grades: Pre-band or m elody 
inst r umental classes, tonettes, s ong flutes, etc. 
(c ) Fifth and s ixth grades: b eginning band and orchestra 
(frequently conducted as clas s es rather than 
organized bands and orchestra s .) Small ensembles. 
Instrumental experience in the grades h as one great 
advantage ove r some of the other acade m ic subjects. Alth ough the m usic 
11 a ctivities are often listed b y grades for the sake of clarity, these 
II 
!I 
l 
activities can be fitted into a completely develop.mental program, 
eliminating t he often-us ed grade level grouping. Concerning the 
2/ 
advantage of this t ype of developmental program, Keller says: 
Instrumental mus ic is one subject that has 
escaped the grade level grouping. Taught with insight into 
h o w children grow musically, instrumental mus ic 
ll l.f Nohavec, editor, Music Education Curriculum Committe Reports, p. 52 
II 2/ MarJ'orie K elle r, p. 23 I 
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can be a real developmental program in which each 
child may grow along his own lines at his own rate. 
This kind of participation, where each can, in his 
own measure, become important to the group is a 
way to strengthen children against the fear of not 
making good. Also, each player is challenged by a 
part which draws him out to his fullest capacity. 
The child's instrumental experience does not begin with the 
kintergarten or first grade but rather in the home where the foundation 
is laid with rhythmic development and muscular coordination through 
singing games and dance s . These experiences, although incidental, are 
important if followed up by further meaningful activities in the grades. 
1/ 
Meisner outlines what he considers a good develop.mental 
program in the elementary grades. 
These incidental types of experiences will be 
followed in the kindergarten and primary grades with 
experimentation with simple types of melodic-percussion 
instruments, such as tuned glasses or bottles, chimes, 
bells and xylophones. Class piano instruction, in which 
children learn to play simple songs ' (even with only one 
finger technique), should be correlated with the sin ging 
program. The educative value of such space-frame 
instruments in which eye and hand, ear and voice are 
collaborators in the process of developing the rt_ythmic 
and melodic sense is generally accepted by .music 
educators. These preliminary experiences, particularly 
a fami,~hty with piano keyboard, should be considered 
<......__/-
as fundamental pre-req~s ites to beginning work in 
band and orchestra in ffi e fourth and fifth grades, where 
a discriminating ear an?- subtle differentiations in moto :::: 
and manup.l responses a \r e so vital to satisfactory 
progress and to further \pleasure in nJ.usic.al activities. 
I 
i 
\ 
The Instrumental Class ~ - As has been earlier mentioned, it 
\ 
Meisner, p. 21 
\ 
\ 
I 
\ 
'· 
' \ 
\ 
J 
i 
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:I 
should be noted that the instrumental class movement was an outgrowth 
of the .movement for violin instruction started in England in the early 
1 
1900's. With the aid of Albert Mitchell, one of the music supervisors 
of Boston, this movement was given impetus in this country around 1910, 
and it came into extensive use around 1920. During the next decade, 
interest in this new approach to t he teaching of instruments spread to 
all sections of the country. 
A whole new philosophy of instrumental teaching was brought 
, about through the introduction of class instruction, and, although 
I 
I disagreements still occur as to the merits of this philosophy, it can not ... 
I be denied that class lessovav:e made- and""" ,..tili m a k mg tremendous 
1 strides forward. Concerning one aspect of this newer philosophy of · \ 
I 1/ 
II instrumental instruction, Keller says: 
Arthur T. Je rs ild, on the b asis of his research 
in child development, cautions us that in the past we have 
tended to push acade mic subjects with almost brutal 
dis regard of childrens 1 social adjustment and their 
emotional well-being. We have looked upon instrumental 
lessons as the development of a purely personal skill 
which would prepare the faithful for a future in music. 
Now we realize that instrumental lessons go far 
beyond the development of a merely m anipulative skill. 
In the program of school life, with its wide range of 
interests and interplay of activities, we have gradually 
revealed music through e xpanding experiences that 
open up a whole range of living. 
1/ Marjorie K elle r, p. 23 
\ 
I 
i 
I 
I 
I 
20 
1/ 
A statement by Prescott further emphasises the opinion of 
I Keller. 
l1 
I' ,, 
From an educational viewpoint, one should 
realize that emphasis in the unsupervised private 
le sson is usually upon the development of technique, 
which is set up as ~ goal instead of a .means to a 
goal. The wider educational obje ctive of appreciation 
is neglected. 
instrumentation. Usually the classes a re taught in the following sections: 
strings, woodwinds, brasses and percussion. The most satisfactory 
plan is to have a separate section for e ach type of inst r ument, but many 
I schools do not have enough teachers for this plan. These classes should 
I 
meet daily if possible. This i s particula rly important for the grade school 
2 / 
classe s . 
3/ 
Hafford has listed some me rits of instrumental class lessons 
in the following five points: 
i 1/ Ge r ald Prescott and Lawrence Chidester, Getting Results With School 
\ 
Bands, Carl Fisher, New York, 1949. p. 54 \ 
2/ Texas State D epartment of Education, The Teaching of Music 1n 
the Tex as Public Schools, Bulletin No. 492, 1941. p. 27 
3/ Mary Gale Hafford, 11 The String Class••, Educationa l Music 
Magazine, March - April, 1952. p . 20 
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l. Class lessons provide an opportunity for many 
pupil s t o study music that might otherwise be 
unavailable. 
2. Class lessons serve as a trial period to determine 
aptitude. 
3. It teaches coordination and cooperation. 
4. Class lessons often x e veal s uperior talent. 
5. Class lessons can prepare children for the 
pleasures and experience of playing in school 
orchestras and bands. 
It is generally recognized that there are five plans of 
1/ 
organization for beginning band classes . As outlined by Prescott, 
they are: 
I. The w holesale m eth od - all strings, w oodw inds, 
brass and percuss ion inst ruments in one class. 
II. The full band m eth od all band instrum ent s in one 
class. 
III. Families of instruments - all woodwind, all brass, 
all percus s ion. 
IV. Like instruments - all trumpets, all clarinets, etc. 
V. Private lessons . 
2/ 
Prescott 
I as follows: 
lists the relative merits and drawbacks of each plan 
I. Wholesale method - not good. Cov~rs too broad an area. 
[, 
I ~ II. Full band method - all right, but best results obtained ' -----
1 1 / Prescott and Chidester, p. 51 
I 
!I '2:.._/ Ibid., op. cit., p. 54 
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when it is po s sible to supplement the work of the 
mixed g r oup b y separating pupils into classes of 
'I 
like instruments. Some people dislike the full band 
method because they s ay it i s impossible to formulate 
a s e t of exerci s e s which w ill be applicable for every 
ins trum ent. 
III. Families of instrum ents - all right since it makes an 
attempt to group ins truments of like problems 
together. 
IV. Like ins truments - cons idered m ost desirable plan. 
V. P rivate lessons - cooperation w ith school is essential 
and a great as set . Works w ell under this plan. 
1/ 
The opinion of Waller differs with that of P rescott concerning 
the value of classes of like instruments. H e s ays: 
From adm inistrators point of view, classw ork 
i s of greatest importanc e. These men find it hard to 
justify, for either band or s t ring instruments, small 
class e s of like in s trum ents for these reasons: 
(a) Ins truction beco m es expensive unless the 
teacher load is pretty well up. 
(b) Classes of like ins truments necessitate many 
school or n ight reh e ars al s w hich are a 
perpetual h eadache because t h ey: 
1. interfere with s tudent plans at home. 
2. take student's time that could b e 
otherwis e given to individual practice. 
3. tend to overbalance the time that should 
b e given to instrumental m usic. 
~~ Whether ins trumental cla s ses are taught by the wholesale 
!I method , full band m ethod, fa m ilies of ins trum ents, o r like instrument s , 
there are c ertain principles relating to the class activity that the 
1/ Gilbert Waller, " P o s t W a r Developm ent of School Orchest r as 
Through String Clas s ," Music Educator s Conference Review, 
-=-T~xa s ,_ 1945. p ,. 53 
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1/ 
educator should keep in mind. Mattern lists four general principles. 
(1) First, there is the necessity for a type of approach 
to instrumental music teaching that will place 
function ahead of technique and also allow the child 
to enter a band or orchestra without first having 
acquired skill with the particular instrument involved. 
The technique is to be secured after the child has 
seen the need for it. 
(2) Second, there should be proper integration of 
functional organizations such a s the band or 
orchestra w ith the technical units represented 
by clas s instruction. 
(3) Third, the program of w ork must make allowances 
for individual differences. 
(4) Fourth, the class should be so organized that there 
is an adequate amount of time allowed for the work. 
In presenting class instruction to children, there are a numb er 
of specific principles which should be observed for the insuring of 
successful results. Ten of these principles are listed below: 
1/ 
(1) To maintain an eager, intelligent desire to achieve 
proficiency by s o planning each lesson that every 
child may feel the success of attainment is poss ible. 
(2) To present drill in s uch a manner that the child 
clearly sees that they answer a definite technical need. 
(3) To encourage the child to think in rhythm and phrase 
units rather than in i s olated notes, for music is 
essentially flow or progression. 
(4) To remember that the attention span of the average 
child is rather small. 
David Mattern and Nor val Church, "Instrumental Activities", 
35th Yearbook, National Society for the Study of Education, 
Public School Publishing Company, 1936. p. 90 
- -- '-===-=-=--::;.... 
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(5) To use a generous amount of rote teaching and 
imitative drill in the beginning 
(6) T o keep the music well within the student's ability. 
(7) To keep every child busy. 
(8) To plan lessons so as to make effective use of 
every minute of the class period. 
(9) To guard against too much unnece s sary 
explaination. 
(10) The "singing approach" is recommended. This 
ties the music up with the child's previous 
musical experience. 
Rhythm Band and Exploratory Instruments-- As soon as music 
study on a curriculum basis was realized, it became apparent that those 
four years in the beginning experiences of music belonged in the grades. 
There was no pedagogical reason why music training should not start at 
the sa.me time other training started. Educators decided that more music 
opportunities, both vocal and instrumental, should be presented in the 
grade schools. This immediately resulted in a new and increased interest 
in vocal music and opened a new avenue of approach to instrumental 
music through the development of grade school bands. 
2/ 
i 1/ 
,-
1 2 .::.1 
II 
Brown has listed s o me types of grade s chool bands. 
(a) rhythm bands 
(b) rhythm-melody bands 
Boston University, College of Music, Workshop in Instrumental Music, 
Summer Se s sion, 1951. 
Clifford Brown, "Preparatory Bands in Grade Schools", Music 
Educators Journal, Feb.- March, 1943. p. 16 
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(c) ensembles composed of tonettes, saxettes, 
song flutes, harmonicas, etc. 
(d) band ensemble 
First let us consider the rhythm band. The rhythm band or 
percussion band, as it is often called, consists of a group of players of 
I percussion instruments - that is, instruments that produce sound through 
~~ being struck. The rhythm band has both special values for the child's 
I musical growth and overall educational value s for the total development 
! 
of the child. 
are: 
1/ 
Some important educational values, as reported by Perkins, 
1. It provides an additional and interesting avenue of 
self-expression. 
2. It is an aid in the development of concentration and 
musical discrimination. 
3. It teaches the necessity and value of cooperation or 
teamwork. 
4. It fosters independence, leadership and general competence. 
5. Through ensemble playing it results in greater 
enjoyment of music and a desire for further study. 
It is generally agreed by music educators that, besides the 
educational values, the special value of rhythm band work lies in its 
rhythmic possibilities. It has been said that, "the special value of the 
rhythm band lies in its use with children as a means of creating' and 
1/ Clella Lester Perkins, How To Teach Music to Children, Hall and 
McCreary Company, Chicago, 1936. p. 48 
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1 developing rhythmic sense. The child must sense a feeling for rhythm by 
means of bodily response, and should have considerable experience in 
1/ 2/ 
rhythmic movements before the play orchestra is begun. 11 Thompson 
II has summarized some of the musical values of rhythm band work in the 
following six points: 
I 
II 
I 
I 
I 
I 
l. It is a good approach to music appreciation. 
2. It stimulates interest in instrumental music. 
3. It becomes a medium for rhythmic response and 
develop s rhythmic skill for future study. 
4. It provides an additional and interesting avenue 
of self-expression and creative work. 
5. It is desirable for the les s musical children. 
6. It results in greater enjoyment of music. 
The melody orchestra or band is generally an outgrowth of 
the rhythm band of the primary grades. Melody orchestra consists of 
'I 
I 
I 
I 
I 
instruments of definite pitch, as opposed to purely percussive instruments, I 
3/ 
such as bells, xylophones, song flutes, recorders, etc. Norman has 
listed a three -fold purpose for melody orchestra. 
l. It enlists the interest of both students and parents 
in orchestra instruments. 
2. It provides a basic foundation in the simpler problems 
of pitch and rhythmic notation. 
3. It locates about as effectively as any form of objective 
1/ City of New York, Board of Education, Music in the Elementary 
- School, Curriculum Bulletin No. 3, 1945-46. p. 5 
2/ Carl Thompson and Harriet Nordholm, Keys to Teaching Elementary 
School Music, Paul A. Schmitt Music Co. Minneapolis, 1950. p. 67 
'I 
11 '}_/ Theodore Norman, Instrumental Music in the Public Schools, Oliver 
1 Ditson Company, Philadelphia, 1941. p. 45 
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test which we now have, those who should be 
encouraged to continue their instrumental study. 
1/ 
According to Mursell: 
Children can get a very clear understanding 
of how the notes of a melody fit together by accompanying 
songs on some such melody-producing instrument as 
the flutephone, the recorder, o r the psaltery. This . 
adds something ..specific to the experience of singing, 
because the voice always tends to emphasize flow and 
continuity while the instrument emphasises notes. It 
is surprising how much real musical insight children 
can pick up by nothing more complicated or ambitious 
than just playing along by ear with a number of songs, 
using simple melodic instruments. 
2/ 
Myers lists a number of merits of pre-orchestra and pre-
band instruments. 
(1) They are inexpensive. 
(2) Satisfying skill can be acquired in a short time 
(3) They can be taught by the class room teacher. 
(4) It is easier to learn to read music through these 
instruments than through the voice, since the tones 
depend on mechanical manipulation and not on the 
musical memory. 
In teaching either melody-type or perc us sian instruments to 
children in the elementary grades, most authorities agree that the 
children must decide for themselve s the speed, or tempo, and the 
3/ 
instruments to use. According to Gehrkens the creative idea is of 
1/ 
2/ 
James L. Mursell, Music and the Classroom Teacher, Silver Burdett 
Company, New York, 1951. p. 
Louise K . Myers, Teaching Children Music in the Elementary School, 
Prentice-Hall Inc., New York, 1950. p. 268 
=-J 3 I Geh rkens, op. cit., p. lll 
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greatest importance in rhythm band or orchestra w ork. Mursell 
expresse s this idea in more detail when he says: 
Som etimes a toy orchestra may undertake to 
play a set piece,. but even so, the children should 
li s ten to it, think about it, experiment w ith it, and 
JUake deci s ions about the best ins t rumentation. The 
setting of a musical project w ith the rhyth.m band or 
toy orchestra may have a great deal to do w ith its 
developmental value. The aim is not to produce a good 
performance for it s o w n s ake, but to foster musical 
growth and musical respons iveness, and this is best 
brought about by the childrens' ow n experim enting , 
choosing and purposing. 
String Instruction -- Mo st of what has been w ritten in 
the section on inst rumental classes in this paper is applicable to the 
I string situation. There are, H owever, a number of problems arising 
I 
I 
I 
I 
I 
in the teaching of strings that are not evident in the teaching of other 
instruments in class. Since the inception of class instrumental m ethods 
of teaching in the public schools , the m odern philo s ophies of class 
instruction have not b een as readily or quickly accepted in the teaching 
of strings a s in the teaching of band instruments. During the thirties 
intere st in string ins trum ent s seemed to diminish. Several explainations 
of the causes of this situation w ere advanced. A 1945 report of the 
2/ 
Music Education Curriculum Committee li s ts these reasons, which are 
cons i d ered invalid: 
1. W ind ins trument s are thought to be easier than string 
Mursell, Education for Musical Growth, p. 271-272 
Nohavec, editor, Mus ic Education Curriculum Cornm:Bttee Reports p. 32 
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instruments 
2. There seems to be only room for wind or strings, but not 
room for both. 
3. Wind instruments have more glamour and crowd appeal. 
4. The children want band, so let's give them what they w ant. 
Educators have gradually come to realize that these reasons, 
I 
although having some degree of truth, are not the real facts behind the 
j 1/ 
Jl apparent disinterest in strings. The report offers the following reasons: 
I (a) String teaching has been medioc re. 
{b) Teacher training institutions have been lax in insisting 
that undergraduates preparing for instrumental w ork 
in music education should have adequate training 
in the playing and teaching of string instruments. 
(c) There was sufficient interest and talent present in 
all but the smallest of schools to render the inclusion 
of both wind and string teaching. 
(d) A s to the unfortunate debate, strings vs. wind, it has 
too often been aided and abetted by incompetent 
teachers who were willing to sac rifice a balanced 
program in order to achieve personal security. 
The present day situation in the teaching of s trings is not 
2 
greatly improved according to the Music Education Curriculum Committee~ 
It offer s this opinion: 
Since the early class organization was 
patterned after the private teacher approach, few 
administrators have been brave enough to question these 
, /Ibid., op. c it. p. 32 
1 2 / Ibid, op. cit., p. 32 
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I 
30 
II 
I' 
,. 
I 
I 
I 
II 
I 
I 
early organizational ideas. The vast majority of 
string c lasses are enrolled, instructed and administered 
with the same general principles and proceedures 
which wer e the vogue in 1930. Clas ses still meet only 
once a w eek, material is still based on mid -nineteenth 
century pedagogical ideas, and the benefits which 
mightb e derived from the application of m odern 
educational psychological re s earch are still held to 
be not applicable to the string class. Modern organizational 
ideas and techniques, which have b een s uccessfully 
utilized in the teaching of many instruments, as for 
example the piano, have not yet b een applied to the 
strings exc ept in a few notable instances. 
In s pite of an apparent reluctance to accept m odern ideas in the 
teaching of strings, a great deal of experim entation has been done in the 
past few years. Materials and approaches have been developed whereby 
quite l arge groups of students can be taught in a single class w ith 
1/ 
amazing results. 
Class Piano Instruction -- Teaching children to play piano by 
I the group method is controversial. Many music educators contend it can 
be done only by private teaching. There are, however, those who claim 
'1! 
21 
marked success with the group method. Burrows states his belief in the 
II merits of piano class when he says: 
I 
I 
All good pian o c la ss e s have in common a 
healthy correlation with other elements in h ome and 
school life. The y s upport the general music program 
through a broad pre s entation of song singing , music 
listening, physical response to rhythm, creative music 
writing and instrumental explorations. They facilitate I 
~~----­
,~/ 
==!\ ~/ 
l 
Waller, op . cit., p. 53 
Raymond Burrow s, "Piano Classes are Fun", Music in the Elementary' 
School, Mus ic Educators National Conference, Chicago, 1951. p. 36 __jl 
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the instruction of language, physical education and the 
social studies. Best of all, they encourage music in 
the home. When there is a piano at home with someone 
to play it while family and friends listen, sing together 
or play on other instruments, then we can feel that 
the school is doing a good job in educating for a 
musical America. 
1/ 
Another authority that believes in the educational and social 
'J values of piano class makes this statement: 
II 
II 
Since the piano is an instrument which 
combines three elements of musical-melody, harmony 
and rhythm, it becomes a ba s ic instrument on which 
to present the fundamentals of music, thus building 
a solid foundation for music in any line. Class piano 
instruction offers opportunity to many, fosters the 
group spirit, arouses and holds interest of the child 
in piano study, cultivates musical understanding and 
develops the aesthetic sense, in a word, a training 
for life. 
There are generally two types of approaches to the 
organization of piano classes. In one, the entire room is enrolled and 
the other, only those who are interested. The first is usually free and the 
2/ 
second on a fee basis. Burrow s has labeled these two groups the 
"piano class 11 and "keyboard experience" respectfully. 
(a) Piano class - for groups ideally limited to eight or 
ten students who indulge in intensive piano study. 
Such work is demonstrably appropriate for every 
American child for at least a year or two of the 
school program. 
(b) Keyboard experience - This phase is for the more 
I ~~ Nohavec, editor, Mus ic Education Curriculum Committee Reports p. 52 
2/ Burrows, p. 36 
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general use of piano with an entire classroom 
unit of thirty or more children. This phase is 
easier to schedule and has many educational advantages 
but c annot approach the same level of performing 
achievement. 
Concerning the topic of scheduling piano classes, a Music 
Education Curriculum Committee Report recommends that it be 
11 scheduled within the school t ime. It reports that "varying opinions 
II 
II 
II 
II 
II 
have been expressed on the intra-curricular and extra-curricular phases 
of piano classes. Classes meeting in school time are generally favored. 
W ith intra-curricular cla s ses the children have a greater feeling of 
definite routine and a feeling that piano classes are recognized as a 
s chool subject. Too many distractions. make it difficult to carry on 
1/ 
teaching successfully, before and after school hours. " 
School programs differ as to who teaches the piano classes. 
2/ 
According to Burrows, some classes are taught by special piano teachers. 
Some schools have engaged their regular music teacher for .more hours 
1 s o that he or she can teach piano. Still others have found that , w ith a 
litt le in- s ervice training, there are grade teachers who can teach their 
ow n piano w ork. 
A number of important proceedures and outcomes of piano 
classes are s ummed up in a report by the Music Education Curriculum 
Committee. They are a s follow s : 
I 
I 1/ I-
I z; 
Ibid., op. cit. , p . 52 
Burrow s, op . cit., p. 36 
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{1) When classes have been taught effectively and 
w ith full utilization of the educational opportunities 
of group instruction, pupils enjoy piano study and 
w ill continue it over an extended period of years. 
{2) Constant performance before the class builds 
confidence. 
{3) Children should use piano in family and social 
situations. 
{4) Appreciation of music literature can be developed 
both within piano clas s es and through additional 
activitie s inspired by the class. 
{5) Good piano classes are closely related to the 
general school music program. Songs are carried 
from one type of class to the other. Factual 
knowledge is utilized and the piano pupils are 
available for the various musical organizations. 
{ 6) In the relationship between piano study and the 
learning of orchestra and band instru.ments, 
some schools teach piano first for the development 
of fundamental reading skill. Some use the 
piano class as a talent finder to aid in the 
selection of an additional instrument. 
{7) Those who report a relationship between piano 
study and physical activity stress: 
{8) 
{9) 
a. the use of the body in developing 
perception of rhythm. 
b. the presentation at the piano of s ong s 
and dance s used in physical education 
class es. 
c. the development of poise and confidence. 
Language and the social science s rank high amoung 
the academic sub ject s reported profiting fro.m 
the piano clas s . 
There is a trend toward well-organized classes taught 
in or out of s chool hours by the teachers approved 
by the Board of Education and paid by the pupils. 
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(10) Some progress was reported in the cooperation 
between piano teachers in the schools and those 
in private studios and conservatories. 
(ll) Talented pupils may be discovered throught piano 
class. 
(12) Boys and girls of modest ability who might not 
have considered piano lessons a good investment 
may discover, through the class, that their 
lives can be made rir;her by their musical ability. 
(13) Functional reading ability can be developed 
in classes where modern methods are e .mployed. 
(14) Creative talents can be developed if the teacher 
has sufficient skill and plans time for creative 
activity. 
(15) Technical facility can be developed if the teacher 
sees that drill, where needed, be presented 
more pleasantly in class. 
(16) Interpretative power should be developed through 
frequent class performance and criticism. 
(17) Intelligent memorization can be encouraged by 
group learning. 
(18) Pupils learn to play by ear and harmonize by sight. 
(19) Improved teaching materials have been developed 
for the class movement, and the wise teacher 
makes careful selection of the best fro.m both 
old and new sources. 
(20) There is a need for more general use of newer 
techniques in the piano class. 
(22) The class method may provide piano experience 
for children whose parents cannot obtain pianos. 1/ 
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The Music Education Curriculum Committe reports three 
li general recommendations for the improvement of class piano instruction I 
I in this country. 
II 
'I 
I 
I 
I 
I 
(1) That school music instrumental teachers promote 
closer cooperation between local private piano 
teachers and school mus icians by any means whatsoever. 
(2) That each of the teachers training colleges shall, not 
as a sprarate piano pedagogy course but within the 
(3) 
regular music education course, devote at least 
one unit of instruction to piano class technique. 
That a continuing organization of teachers of piano 
be established to include not only teachers of 
piano classes in schools and colleges but all piano 
teachers who see their work a s educators or who 
think of piano teaching as part of the entire 
scheme of music education. 1/ 
2/ 
Related Research --In 1952 Prescott made a study of music I 
II education in the public ele1nentary schools of Massachusetts. She offered 
·I 
I 
Iii 
I 
the following finding s and conclusions .in regard to elementary 
instrumental music: 
1. There seems to be an apparent lack of opportunity for 
piano classes. 
2. The percentage of children studying instruments is 
rather low, averaging from ten to twenty per cent. 
I 
I 
3. In general, the grade level at which instrumental study is 
started is grade four. II 
1----
1 1/ Ibid.' p. 51 
I 2/ Marjorie Prescott, "The Present Status and Trends of Music Education in the Public Elementary Schools of Massachusetts;' 
unpublished master's thesis, Boston University, School of Education, lj 
1952. p. 108-112 
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4. In better than half of the communities, class instrumental 
lessons are provided at a slight cost to the c h ildren. 
5. School instruments are available for pupil use in most 
of these communities. 
6. The majority of communities reported that they have 
adequate music teaching facilities but would like to 
have more. 
In a study to determine the m otivating factors of instrumental 
1/ 
study in the schools of Massachusetts Markarian surveyed thirty-five 
tow ns and cities. He found that: 
1. Two-thirds of these communities were teaching rhythm 
bands in grades varying from kindergarten to the 
fourth grade. 
2. A little over one -third of the towns were teaching pre -band 
instruments in grades varying from one to six. 
3. Instrumental classes during school time w ere taught by 
over two -thirds of the communities. 
4. Only six communities had piano classes. 
5. A little over one -third of the communities administered 
music aptitude tests. 
6. The number of school-owned ins truments varies from 
nothing to two hundred and forty-five, depending upon 
the size of the tow n, the size of the music budget and 
upon the amount of a ss istance given by local organizations. 
2/ 
Meyer has made a survey of instrumental music in the 
1/ John Markarian, "A Survey of the Motivation of Instrumental Study 
in the Schools of Massachusetts", nupublished master's thesis, 
Boston University, College of Music, 1951. p. 58-60. 
2/ Donald Meyer, "Instrumental Music in the Elementary Schools", 
The Instrumentalist, Mar ch - April, 1951. p. 62 
--1~----
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elementary schools of Indiana. He offer s the following conclusions: 
1. Only 13. 38% of the grade students have a chance to study 
an instrum ent. Of this group only 8. 2% are given the 
opportunity to study a band o r orchestral instrument. 
2. M o st teachers prefer the kindergarten to grade three level 
for t he teaching of rhythm band, fourth grade for 
explorato ry instruments, and grades four to eight for 
wind and perc ussion in s truments. 
3. The full band method of in s t ruction i s used most w idely, 
followed by families of instruments and individual lessons. 
4 . The school s own one instrument for every twenty-five 
student s enrolled. 
5. Mo st of the schools receive a great share of their money 
from school board appropriations. However, a fairly h igh 
percentage of the t otal comes from such sources a s 
programs, concerts, parent clubs and activity funds. 
6. School m u sic festivals are m ore popular than contests. 
7. More school t ime, m ore trained teachers, m ore pre-band 
instruction, and better scheduling and programming is 
needed t o improve the instrumental mus ic program in the 
elementary school. 
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CHAPTER III 
PLAN OF THE INFORMATION SHEET 
The Survey Instrument-- In an effort to survey the status and 
trends of grade school instrumental music in Massachusetts communities 
of 10, 000 population or over, an information sheet was sent to music 
supervisors and directors in these communities. 
The term, information sheet, was chosen as an appropriate 
title for the survey instrument, since the items included were both 
direct questions and check-list types. 
An effort was made to make the information sheet as objective 
as possible, although, in a number of cases, space was provided for 
those who wished to add informative comments. On the whole, there 
seemed to be no confusion in the answering of the separate items on the 
information sheet. However, in the case of items five and six, which 
I 
1 was concerning the number of minutes and meetings per-week devoted 
I I to various instrumental activities, there was some misunderstanding 
I evident. In a few cases the numbers shown indicated a total number of 
jJ minutes or meeting for all schools in the school system. In these cases 
~-=--- i= ~~ =~=--=-
II 
I 
I 
II the totals were divided by the numbe r of schools to get an average 
I 
I 
per-pupil estimate of time spent in or meetings devoted to the 
instrumental activities. 
The analysis and tabulation of the data, as presented in the 
I next chapter, follows as closely as possible the order the questions 
I appear on the information sheet. A copy of the information sheet with 
accompanying letter is included in the appendix. 
Samp~ing -- The information sheet was sent to .music 
supervisors and directors in Massachusetts communities of 10, 000 
' population or over, representing a total of eighty-six school systems. 
II 
II 
The number of returns on this initial survey was quite low as only 
thirty-four schools reported or app r oximately fourty per cent of the 
schools surveyed. This low percentage of returns can largely be 
attributed to the fact that the survey instrument was sent in May, 1953 
at a time of the school year which was undoubtedly one of the busiest. 
The number of returns of this initial survey was not considered 
significant enough upon which to base any findings or recommendations, 
so in July, 1953 a follow-up survey was made of a total of fourty-seven 
school systems. The returns of this second survey, when added to the 
initial one, brought the total to fifty - three schools reporting or sixty-two 
per cent of the entire number of schools surveyed. The findings in this 
II paper are based upon information gathered from these fifty-three school 
li systems. 
I 
I 
II 
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CHAPTER IV 
TABLES AND ANALYSIS OF DATA 
A total of six hundred and thirty-three elementary schools 
(pre -primary through grade s ix) was reported for the entire number 
of school systems surveyed. 
Table I 
Number of Grade Schools and Average Enrollment 
Per-School Syste.m 
no. of grade no. of school t otal elementary ave rage elementary 
schools systems school school enrollment 
reporting enrollment per-school system 
5 or below 14 14050 1368 
6 - 10 19 29604 1850 
11 - 15 9 20420 3403 
16 - 20 3 10285 3428 
21 - 25 4 19745 6581 
over 25 4 69000 23000 
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Table I shows that the g r eatest numb er of school systems had 
from six to ten ele m entary school buildings in their system. The total 
enr ollment for all the schools reporting w a s one hundred sixty -three 
t housand, one hund red and four . When the total enrollment f o r the 
combined schools was com pared with the total number of elementary 
schools, it was found that t he a verage number of ele.menta ry pupils 
I 
I 
II 
per - school was three hundred and seventeen. 
I Table II 
i 
N umber of Instrumental Teachers in the Ele m entary Grad es 
averag e no . average n o. 
p a r t time 145 of g r ade of students 
schools per -teacher 
full time 53 per - teacher 
tota l 198 3. 02 959.4 
The survey showed a greater number o f p a rt time tea chers 
in the s c hool systems tha n tho se employed full time. This higher 
percentage of p a rt time te a chers is indic a tive of a gre a ter number of 
private instructors teaching instrum ents on a part time basis . Table II 
further indicates that a single teacher(part time and full time includ e d) 
has an average of a little ove r three elementary schools t o te a ch in. 
When the total number of instrumental teachers in the schools w a s 
compared with the t otal enrollment of the schools, it w a s fo u n d tha t t here 
42 
!1 w as only one instrumental t~acher for every nine hundred and fifty-nine 
I 
I 
:I 
student s enrolled in t he schools. 
Table III 
Number of Students Enrolled in Instrumental Study 
no. of o/oof total 
students enrollment 
rhythm band activities 13152 8o/o 
pre-band ins truments 10094 6. 1 o/o 
string instru ction 2243 l.3o/o 
w ind or per c ussion instruction 4697 2.8 o/o 
class piano i nstruction 679 . 4 o/o 
As can be seen by the above table, the greatest number of 
students were enrolled in rhythm band instruction. When the total number 
1 of students w as compared with the total school enrollment it was found 
that the combined enrollment for rhythm band and pre -band instruments 
was 14. 2 o/o of the total school enrollment and 4. 6 o/o for strings, wind I 
I 
I 
I 
i 
II 
I 
or percussion and piano. 18. 8 o/o of the total school enrollment is engaged 
in some form of instrumental activity. In terms of what these figures mean 
to the child, they may be looked upon as indicating that approximately 
one out of every seven children are given an opportunity to participate in 
rhythm band and exploratory instrument instruction. One out of every 
twenty-one children are given this chance in regard to string, wind and 
43 
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I percussion instruction, and one out of every five children is participating 
in instrumental music of some form. 
By comparing the number of instrumental students with the 
number of part time and full time inst rumental teachers in the schools 
II surveyed, it was found that a single teacher had an averag e of one 
,, hundred and eighty-two instrumental students to teach. This figure, of 
11 course, includes all the instrumental activities , some of which are, ln 
m any cases, taught by the classroom teacher, such as rhythm band 
pre-band instruments and piano class. When these areas of instrumental 
1 teaching are excluded, and the total number of :instrumental teachers are 
~~ compared with the number of students enr olled in string, wind and 
I percussion instruction alone, it was found that a single teacher has an 
average of fourty-one instrumental students. These low figures, being 
just averages, should not be taken as indicative of the total number of 
students per -teacher. It should be kept in mind that a great many 
superviso rs , when they reported the number of part time teachers in the 
school, stated them to be private instructors. This me ans that a m uch 
heavier load than the number indicated undoubtedly falls on the shoulders 
of the group instructo r . 
The number of students taking class piano is considerably 
lower than in any of the other activities indicating less emphasis 1s 
placed on this phase of the school music program than the other areas. 
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Table IV 
Minutes Per-Week Devoted t o Rhythm Band 
K 1 2 3 4 5 6 
total a nd 
no. of schools reporting 6 18 15 3 1 average 
n o. of 
longest no. of minutes 40 40 40 40 40 minute s 
f or a ll 
sho r test n o. of .minutes 15 10 10 20 40 grades 
total no. of minutes 150 435 395 80 40 1100 
average no. of minutes 25 24. 263 26 .6 40 25 . 5 
T able V 
Minutes P er- Week Devoted to Pre - Band Instrument 
Instruction 
K 1 2 3 4 5 6 
total a nd 
no. o f schools reporting 1 4 14 12 3 4 average 
no. of 
longest no. of minutes 20 40 50 50 60 60 minutes 
for all 
shortest no. o f minutes 20 20 10 10 30 30 grades 
t otal no. of minutes 20 100 395 370 13 0 160 1175 
average no. of minutes 20 25 282 30 433 40 30.9 
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Table VI 
,, Minutes Per-W eek Devoted to Class String In struction 
,J 
I I 
'I 
I K 1 2 3 4 5 6 t otal and 
;I 
no. of schools repo rting 2 2 6 24 27 25 average 
no. of 
I 
I longe s t no. of minutes I 45 45 4 5 90 90 90 m inutes I I 
! for all 
I 
s hortest no. of minutes i 20 20 20 20 20 20 grade s 
i 
total no. of minutes l 65 65 200 1030 1115 1055 3530 
' 
I average no. of minutes 32.5 32.5 333 42.9 413 422 4 1 
I 
I 
I 
'I Table VII 
I 
' Minute s Per-We e k Devoted to Wind or Percussion Instruction 
I 
I 
I 
I K 1 2 3 4 5 6 
I t otal and 
I no. of schools repo rting 1 3 24 31 30 average 
I I no. of 
I longest no. of .minutes I 20 45 90 90 90 minutes 
I for all I s h ort e st n o . o f minutes 20 20 20 6 6 grade s 
I 
total no . of minutes 20 850 910 1136 1121 3272 
I 
I average no. of minutes 20 283 37.9 36.6 373 36 . 8 
I 
I 
I 
I 
i 
! 
I I 
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Table VIII 
Minute s Per-Week Devoted to Class P iano Instruction 
K 1 2 3 4 5 6 
total and 
no. of schools reporting 3 6 8 7 7 average 
no. of 
longe st no. of minutes 45 60 60 60 60 minutes 
for all 
shortest no. of minutes 20 20 20 20 20 grades 
total no. of m inut es 85 250 305 260 260 116 0 
average no. of minutes 283 4 1.8 38 37 37 37.4 
Table IV through VIII show that the m ost m inut es per-week 
are devoted to string instruction. 
The activities, when listed in the order o f greatest number of 
minutes t o the least number of minutes are as follows: 
1. st ring instruction 
2. wind or percus s ion instruction 
3. pre-band inst ruments 
4. class piano instruction 
5. rhythm b and 
The average number of minutes per - w eek s pent for each pupil 
i s seem to be greates for class st ring instruction. Although very few 
school s indicated having class piano, the average time s pent per -p upil 
i s high. The activities, when listed in the order of the gr eatest number 
ll of minutes per-pupil to the least average number of m inutes per-pupil are J 
~r == 
II 
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as follows: 
1. String instruction 
2. class piano instruction 
3. class wind or percussion instruction 
4. pre -band instrument instruction 
5. rhythm band activities 
Table IX 
Number of Meetings Per-Week Devoted to Ins trument al Ac t ivities 
no. of schools reporting 
1 2 3 
meeting meetings meetings 
activities per-week per-week per-week variable 
rhythm band 14 3 2 7 
pre -band instrument s 18 2 1 8 
str ing instruction 29 5 2 1 
wind or percussion instruction 35 8 3 0 
class piano instruction 9 0 0 0 
, The above table shows that one meeting per -week for the 
I instrumental activities was most prevalent. For the com .b ined activities 
I 
" there was a total of one hundred and five inst ances where a single meeting 
II . I per-week was reported, while only eight instances of as many as three 
meetings. It should be assumed that many other schools not answering 
this question had a variable number of meetings per-week, since many rf the ~ctivities 
I 
II 
were listed as being existant but no indication of the 
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II . I number of .meehngs was given. This is especially true for rhythm and 
II 
II b d ... pre- an achv1hes, where the time spent is often up to the discretion 
'I 
1: of the classroom teacher. 
,I 
I 
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Table X 
Grades in Which Each of the Instrumental Activities Takes 
Place 
grades 
activities K 1 2 3 4 5 6 
rhythm band 14 28 23 6 3 1 1 
pre -band instruments 1 3 20 17 6 7 
I 
str ing instruction 2 2 8 33 36 34 
wind or perc us sian instruction 1 7 37 44 43 
class piano instruction 3 6 9 8 8 
Table X shows that considerable emphasis 1s g iven to rhythm 
,: band instruments in kindergarten through grade two, although it is 
'1 carried as far as grade six by some schools. The highest percentage of 
,, pre -band instrument instruction takes place in grades three and four. 
I 
II Instruction in band and orchestra instruments is centered in grades four 
I 
: through six. Very few schools surveyed had string instruction below the 
I 
1J third grade and only one reported band instrument instruction at this 
II ,, 
II 
level. The table shows that string instruction in the grades is given 
i! considerable emphasis and ranks about equal with wind and percussion 
-=~-
1 
I 
50 
- -
---
- --
II 
I 
instruction at the intermediate grade level. 
Disregarding the grade level grouping, the following list gives 
jl the total number of schools reporting that the activities did take place at 
son'le level in the instrumental program: 
rhythm band -- 34 
pre -band ins t rument s -- 31 
string instruction -- 38 
wind or percussion instruction -- 46 
class piano instruction -- 10 
String, wind and percussion instruction is reported as being 
:1 most prevalent. Since only ten schools indicated that they provided class '' ... 
piano instruction, it can be assumed that little emphasis is given to this 
phase of instrumental activity in the schools surveyed. 
Table XI 
Organizational Plan of Instrumental Instruction 
plan no. of schools reporting use 
a. full band or orchestra 26 
b. families of instrum ents 14 
c. like instrum ents 31 
d. wholesale method 11 
e. individual instruction 36 
Most schools reported that they used a combination of one or 
I more of the above organizational plans in carrying out their instrumental 
~ -===~===~===== 
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programs. Table XI indicates that plans c and e are both, by far, the 
I most w idely employed of all listed. 
I Superviso rs and directors indicated further, in regard to 
what plan they fe lt was most desirable, a strong preference for both 
private instruc tion and t he teaching of like instruments in class. Only 
I 
two supervisors favored plan _5, or wholesale metho d, while twenty-four 
I stated a preference for plan~ and twenty-three for plan~· Six supervisors 
I 
1 favored the full band o r orchestra plan. Six also preferred the second 
I 
I 
plan of families of instruments. 
Table XII 
Number of School-Owned Instrument s Available Fo r 
Use in the Ele mentary Grades 
schools largest 
type of instrument reporting number 
string 33 150 
wind 38 200 
percussion 34 60 
smallest average 
number number 
2 33.7 
2 32 
1 10.4 
total 
113 0 
12 0 1 
35 9 
I 
.I 
Close to an equal number of string instruments are_ owned by 
i the schools for use in grades 1-6 as there a re wind instruments. The 
1 previous table shows a great range in the numbers of school-owned 
11 ins truments . It can be seen from the table 
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that a tot al of two thousand, 
51 
· ' six hundred and ninety instruments are available for the students 1 use 
I , 
11 in all the schools combined. When this figure of two thousand, six hundred 
/1 and ninety is compared with the t otal enrollment in all the schools it was 
I 
found that the schools owned an average of one instrument for every 
I -
sixty-three students enrolled. When this figure was again compared with 
II h b f d · · · d d · · · 1 t e num er o stu ents In string, win an percussion Instruction a one, 
I 
j/ it was found that there was one instrument available for every~ students. , 
Most of the schools allow the children to use the school-owned 
:1 instruments free of charge. A total of thirty-seven schools reported that 
' the instruments were lent to the children free of charge, while only 
I 
I' eight indicated a rental plan was used. A number of those who loan the 
j instruments stated that it was done only under signed agreement for 
I 
jl individual responsibility for the instruments. One supervisor stated that 
1
: a five dollar returnable deposit was charged at the time of the loan. 
Table XIII 
Scheduling of Instrumental Clas s es 
no. of schools reporting 
rotation schedule 13 
during recess or lunch periods 9 
after school on week days 16 
Saturday classes 9 
===! 
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It is evident that the greatest number of elementary instrumental 
classes are scheduled during school hours, as twenty-two supervi s or s 
stated thi s to be true in their program. Of the other plans which are 
listed on Table X III, scheduling of after school classes se e ms to be most 
widely u s ed. 
Comments fr o m the supervisors seem to indicate that, on the 
whole, it is most succ e ssful to have instrumental classes during the 
regular school day in the regular school schedule, and this can be done 
1 easily at the elementary level. One supervisor , commenting on this, said 
that "in the modern school, students frequently break up into small groups 
to w ork on different projects. " Another supervisor felt that "the w ork load 
in the grade schools is so light that most of these students are glad to 
I have something else t o do." 
J Thirty-seven schools reported that the scheduling of 
II instrumental activities necessitates the missing o f classes by the students. 
Only sixteen said no to this question. Of those s upervisor s reporting a 
yes answer, several stated that when grade students .miss time from class 
the teacher helps them make up the work lost, either after school or at 
the discretion of the t e acher. One supervisor reported that if a child 
was particularily weak in a certain subject another time for the lesson 
w as arranged. The one drawback to the necessity of having children miss 
class w ork for instrumental instruotion was, as reported by a number of 
supervi s or s, that o ft en school principals objected t o this plan. One 
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supervi s or w ho used this plan report ed some protests from principals and 
1 
a few teachers but w ent on to explain that almost all w ho are e n rolled 
II carry through apparently w ithout detriment. From the s e comm ents an 
evident need is seem for a closer cooperation and a better understanding 
I 
, betw ee.n m u s i c s upervisor s and school administrators. An underst anding 
of the aims of ele m entary school music b y principals and teachers 
would help considerably in providing m ore s table and w orth w h ile 
I 
ins trumental programs. It has been stated that sixteen s upervi s ors 
j! 
reported that students did not miss classes fo r the s t udy of instrumental 
1
1 music . Of these reporting no, t w elve s aid t hat classes w ere held after 
,, 
I school on w eek days . Five reported that Saturday classes w ere u s ed, five 
:1 during rece s s or lunch periods. Other t imes given for the scheduling of 
clas s es w ere before school and during study periods. 
Charge for Ins trumental Instruction -- Asked whether or not 
I a fee was chared for instrumental in s truction, t w enty-six supervisors 
IJ reported a negative answer and twenty-three said there w as a fee required. 
I It should be noted, how ever, that a great many of those schools indicating 
no were, a s a rule, less dependent upon private instruction in the grades 
I 
I than t ho s e w ho indicat e d a y es answer. 
I 
Mus ic Testing-- The practice of u s ing a music talent test 
before enrolling student s in instrumental ins truction w as fairly equally 
l divided betw een tho s e w ho did and those w ho did not. There were, h owever, 
a fe w more supervi s or s indicat ing that they did not u s e any kind of a test 
54 
, than there were those using tests. Thirty-one said they dl.d not and 
!: twenty-one said they did use some form of a test ins t rum ent. One 
I 
I 
1 supervisor, not using a talent test, expres s ed his opinion that they were 
not w orkable in small schools. Another supervisor said he relied mainly 
I on intere st and recommendation of the principal. 
The following tests listed below are ones indicated as being 
I used by supervisors before enrolling students in instrum ental instruction: 
l. Seashore Test 
2. Advanced Rhythm and Pitch Test, Lyons Inst. Co. 
3. Pan American Test 
4. Farnum Test 
5. K nuth Achievement Test in Music 
6. Conrad Test 
7 . Watertown Screening Test 
Another method for determining students 1 a bility that was 
I 
m entioned w as the use of a song flute program in the f ourth grade for the 
express purpo s e of screening t h e students. Audition s w ere also listed as 
a po ss ibility. One supervisor stated that h e uses both a ton ette course 
11 and personal interviews for the screening of pupils. He said:''my tonette 
II 
c ourse, which every s ixth grade student gets whether he likes it or not, 
.1 I wrote myself after much trial of different methods of approach, and it 
·I s e rves t w o purposes; to t e s t the field for the s tudent s who have what it 
II takes to go on to a regular inst rument , and to give an intensive cour s e 1n 
fundamentals of instrumental music aimed mainly at sight reading and 
I 
I counting. I screen t h e entire sixth grade (about 230 students) w ith an 
~~ individual te st taking about five m inute s for each student with the student 
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11 off by himself, and at the sam e time talk with him a bout his other music 
II 
work outside of school , piano, etc. ; find out if he has an instrument, if Ill 
1 he would like to continue, other interests and possible conflicts with 
I 
sports ~' 
h 
II Two other supervisors mentioned the use of their own teacher ... 
made test rather than the more formal standardized instruments. 
Table XIV 
Sources of Financial Support for Instrumental Instruction and 
Equipment 
source schools reporting 
school b udget 38 
rentals 9 
concerts o r programs 24 
special drives 10 
activity fund 2 
community clubs 3 
P. T. A. 17 
school fund 11 
As can be seen from Table XIV, most financial support for 
II instrumental instruction and equipment come s from the school budget and 
II 
I 
con ce r ts and programs. A substantial number of s chools indicated the 
P. T. A. organization as i mportant in providing financial support. Othe r 
I 
I 
I 
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sources indicated w ere parades and h and parent's clubs and associations. 
Although not listed in the previous table, the individual parents of the 
1 children w ere .mentioned as an important factor in the financial support 
1 
s ince, in many cases, these parents provide a good part of the funds 
II 
'I 
for mus ic, instruments and other equipment. 
Table XV 
Sources Providing the Largest Percentage of Financial Support 
for Instrumental Instruction and Equipment 
no. of schools 
individual parents 1 
band parent's associations 1 
concerts and programs 7 
parades 1 
school budget 29 
rentals 3 
P. T. A. 2 
11 Table XIV has shown that, of the sources of financial support, 
J! il the school bu~get w a s m entioned the most times. According to the a b ove 
Table XV, the large st percentage o f m oney comes from the school budget. 
Concerts and programs, although used to a great extent as an important 
source of support, are indicat ed in only seven cases as being the largest 
--------===~= 
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aid. 
Table XVI 
Adequacy of Time Spent for Instrumental Instructions in Grades 
1-6 
Number of supervisors reporting opinion that: 
1. an adequate amount of time is spent for 
instrumental instructions in grades 1-6. --- 19 
2. an inadequate amount of time is spent for 
instrumental instructions in grades 1-6 --- 34 
There was so.me difference of opinion as to the adequacy of 
time s pent on ins trumental instruction, as noted by the supervisors 
c omment s t o this item. The following is a compilation of some comments 
made: 
C>f those who felt that an adequate amount of time is spent 
in their programs, comments were: 
"Under our present circumstances fully adequate time is 
spent. Inadequacies exist in other fields - budget, equipment, materials. " 
" W e are on a one ses sian plan which allow s afternoon 
instruction. 11 
"Not adequate on usual basis but yes if organized on 
hetrogeneous class basis. " 
''I feel a half hour lesson each week by a good teacher with 
like instruments in small groups (2-5 or 6) is adequate instrumental 
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·j time. H owever, whole orche stra and band experience should not be 
restricted to junior high and s enior high.'' 
"Any teacher c ould always u s e m ovie time. W e w ould like twice 
a week later. " 
II I . . 
"I b elieve that all instrum ental instruction should be given in 
Junlor high school except strings. 11 
I 
I " Yes , although I would like it in school time. State now proh i b its 
, legal school le ss ons where a fee is cha rged d uring s chool hours. 11 
Of the s upervisor s who felt that an inadequate amount of time 
was s pent in the elementary instrum e ntal p r ogram some comments w ere: 
11 "Skill in m usic is certainly n o less easily acquired than in 
I 
, acade m ic s ubject s . Without regular practic e sessions at h ome school 
I' 
: time 1s inadequate. 11 
jl "The school committee as yet does not see the need of expending 
1: fund s for m u s i c instruction in inst ruments . The music budget is 
I exceptionally low and financial support must be b orn by the students. 11 
"Ninety minutes a w eek is not enough. Complete revision h a s to 
be made. 11 
" P resent ins trumental program in process of development. " 
"Would like to have daily supervised practice. 11 
"First year classes should m eet at least two times each w eek 
1! instead o f one. One p r ivate lesson is adequate. 11 
"Teachers are too busy keeping up w ith some of the new, modern 
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wild cat methods to do anything else but keep records." 
"No, but I can hardly ask for more. After all the grade 
tea chers have to have some time to teach fundamentals . 11 
jj "I feel that more time could be spent on the rhythm band and 
I song flutes. 11 
"Could be more time spent by the classroom teacher. 11 
" W ind players do quite well with present allotment. String 
players should have at least three sessions weekly in the beginning, 
II five if possible. 11 
I "Very inadequate. 11 
I 
Both fro .m the number of negative replie s to this question and 
the comments made by the supervisors, one can conclude that generally 
an inadequate amount of time is being spent in instrumental instruction 
in the grade s . A solution to this problem could well be aided by a closer 
cooperation between supervisors and classroom teachers. This is more 
difficult to accomplish in the large school system than in the smaller 
,1 schools, but there is still a need seen for improvement along this line. 
In some cases improvement is being made through revisions in programs. 
The interest, alone, that supervisors showed in this problem seems to 
, indicated future progre s s in this area. 
=--.;==- --- - ~-
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Table XVII 
Adequacy of Physical Equipment 
Number of supervisors reporting that: 
an adequate a .mount of physical equipment 
is provided for present needs -- 18 
there is an inadequate amount of physical 
equipment for pre sent needs -- 3 5 
The figures shown in Tables XVI and XVII are almost identical. 
However, it should be noted that those supervisors reporting that the 
amount of time spent was adequate were not, in all case s , the same ones 
I j reporting that the amount of physical equipment was adequate. This also 
" held true for those reporting a negative answer in each case. 
II 
II Some comments given by those reporting an inadequate amount 
lj of phys ical equipment are: 
I "Working on this." 
"Every school has rhythm band instruments, and two schools 
have flutes - however I feel that the whole instrumental program is very 
poor because instruments are not furnished and the cost of the le s sons. " 
"The pianos are very poor in most instances. " 
"There is never enough m oney. 11 
"Most of the pianos are derelicts that have been donated to the 
schools. The school buildings are antiquated, and in only two instances is 
.I 
1 there a hall or a room which can be used for instrumental w ork during 
t ---- ~~----=--
11 
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school h ours. Outside activities prevent saturday from being used to any 
.I 
1 advantage. '' 
I 
II 
I 
"Present instrumental program in proce s s of development." 
"A program for obtaining this equipment has been approved. " 
I "No, but we are agradually getting the things we need. If the 
present budget continues another ten years we will be w ell equipped." 
"l will need more for elementary grades although the upper 
grades are adequately provided for." 
" W e are very short on instrum ents, particularly strings. Also 
1) flute s , horn and percussion." 
I 
I 
I 
I 
I 
I 
"We could use more money for m ore school-owned equipment." 
"There is much equipment to be provi<ded before a sound 
elementary instrumental program is established." 
"We are buildin.g on a s olid basis and see an improvement each 
year." 
Just as in the case of time spent for instrumental instruction, 
there seems to be a general trend to provide for better programs in the 
future. The survey reports seem to indicated that there is a trend for 
more and better equipment in the schools, although at the pre sent time the 
physical equipment needs are inadequate. 
Table XVIII 
Value of Instruction in Rhythm Band and Exploratory Instruments 
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Number of supervisors reporting opinion that w ork done w ith 
rhythm band and exploratory instruments: 
is valuable in the overall program -- 40 
is not valuable in the overall program -- 3 
Only three s upervisor s stated definitely that they did not feel 
rhythm band and exploratory instrument instruction was valuable in the 
I instrumental program. There were, h owever, ten who did not wish to 
11 express an opinion one way or another due to the fact that these programs 
were not expansive enough to judge or that they had had no opportunity to 
1 observe. 
I
I 
The main reason offered by supervisors for not considering 
these activities valuable was the fact that singing is the most important 
pha s e of elementary school music, in their belie£ and time should not 
b e taken from it for instrumental w ork. One s upervisor commented :"I 
think the development of a fine instrumental program a good deal depends 
on whether the supervisor of music in a town or city has full and complete 
charge of the vocal program. W e coordinate the two phases of instruction 
in such a way that we feel that rhythm band and pre-band instruction is 
a waste of time, and that it is better to devote that time t o singing and 
teaching fundamentals . W e spend considerable time in rhythmic singing 
I 
'I and teaching the technique of reading music which, I believe, is the 
I; reason for some of our success with our high school band and a cafPella 
I 
,, 
choir. If you are doing only the instrumental w ork then I can see where 
63 
these activities would be very valuable. But would you take time away 
from the singing program? 
Substantiating this idea, another supervisor said: "I have not 
been sold on it. There are so many phases of music suitable to the grade 
schools that development of all simultaneously will result in c; general 
weakening of more important phases; elements of sight singing are 
more important in my m ind than pre -band. " 
The number of affirmative answers to this question seem to 
indicated that almost all supervisors agree that exploratory and thythm 
band experience is valuable. Some of their comments are as follows: 
"Especially the flutes. " 
"We plan to introduce this work next year if we get an additional 
1 
teacher." 
''I think it is very valuable, but in my present set-up we do not 
1 
have time to include it in our program. " 
"If time is available for this work, have it by all .means. Time 
at this level is of the essence. I would prefer .more emphasis on basic 
skills. " 
An analysis of the comments seems to indicate that there is a 
need for more work done in the area of rhythm band and pre -band 
\ instruments, but this should not be done to the detri.ment of the vocal 
program. More time is needed in the program for instrumental study of 
this type so that it may be carried on without taking time from the vocal 
program. 
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CHAPTER V 
SUMMARY AND CONCLUSIONS 
Believing that the success of the instrumental program in 
I later school years is greatly dependent upon the thoroughness of earlier 
I ins trumental training in the grades, the author has, by means of a survey, 
·l attempted to measure the status and effectiveness of these programs 1n 
I a represent ative number of Massachusetts towns and cities. 
I The material for this study was compiled from extensive 
I 
II research on all phases of elementary instrumental music and from 
I 
II 
answers to the infor.mation sheet sent to Massachusetts supervisors and 
directors of music. The survey instrument was sent to supervisors in 
towns and citie s of over ten thousand population in both May and July of 
1953. 
The results of the survey are based upon returns from fifty-
three Massachusetts communitie s ranging from ten thousand to eight 
,j hundred thousand population. 
!I 
II 
I 
Although not every supervi s or chose to fill out the information 
sheet, the author feels that this sample obtained is highly representative 
of the status o{ elementary instrumental music educat ion in towns and 
I cities of this s ize. On the basis of background material in the paper and 
I 
the _:r:..esul O.biaine_d_kum_the -su y_ey. a .. number of c_O_nclUS_iona 
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1 and suggestions are offered. 
II 
I 
I 
~ 
l. There are a great .many more part-time teachers in the 
elementary school than full-time teachers engaged in instrumental work. 
2. There is an average of one instrumental teacher for every nine 
hundred and fifty-nine students enrolled in the schools. · 
3. There is an average of one instrumental teacher for every 
,. one hundred and eighty-two instrumental students in the schools. 
II 
I' 
I 
II 
I 
I 
4 . The greatest number of students are enrolled in rhythm 
band activities. 
5. Approximately one out of every five children is participating 
in instrument al music of some form. 
6. The number of students taking class piano is considerably 
lower than in any of the other instrumental activities. 
7. There is a need for more consideration and emphasis given 
to the study of class piano. 
8. The average number of meetings per-week for all 
instrumental activities is one. 
9. A little less than two-thirds of the schools are teaching 
rhythm bands in grades varying from kindergarten to grade six. 
10. Over one half, or fifty-six percent of the schools are 
t teac hing pre -band instruments in grades ~anging from one to six. 
II 
11. Approximately eighty-seven per cent of the schools are 
teaching wind or percussion instruments 1n grades varying fro.m two to 
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+ six. 
12. Approximately seven~one per cent of the schools are 
~~ teaching string instruments in grades ranging from one to six. 
II 
II 
I 
II 
II 
I'  
I 
I 
I 
I· 
II 
,, 
,, 
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13. Approximately nineteen percent to the schools are teaching 
class piano in grades varying from two to six. 
14. A little less than sixty-eight per cent of the schools .make 
use of private instruction for the teaching of instruments. 
15. The majority of supervisors feel that private instruction 
and class es of like instruments are both desirable organizational plans 
for ins trumental inst ruction in the grades. 
16. There is a need for more school-owned instruments. 
17. The schools own an average of one instrument for every 
sixty-three s tudents enrolled. 
18. Most of the schools allow the children to use the school-
owned instruments free of charge. 
19. The majority of the schools reported that the scheduling of 
instrumental activitie s necessitates the missing of classes by the students. 
20. Most instrumental classes are held during school hours. 
21. Approximately half the supervisors reported that no 
I fee w as charged for instrumental instruction. The other half reported 
I 
II 
I 
r 
that s ome fee was required. 
22. Approximately fourty per cent of the schools used some 
form of music talent test before enrolling students in instrumental 
- -=======:====....."'---'="'--"=-
67 
68 
= 
activities. 
II 23. The largest source of financial support for instrumental 
instruction and equipment is the school budget. 
24. The majority of supervisors feel that an inadequate amount 
of time i s spent for inst rument al instruction in the grades. 
25. Although an inadequate amount of time is apparently spent 
on instrumental instruction in the grades, there is an indication of steps 
being taken to correct this situation. 
I 26. There is generally an inadequate amount of equipment 
~~ for present needs in the schools surveyed. 
I 27. Work with rhythm band and exploratory instruments is 
valuable in the overall music program. 
II General Conclus ions --In setting up a hypothetical situation 
which is ideal in all respects and, in turn, comparing that with existing 
conditions and situations, one usually finds that the latter falls far 
short of the ideal. Although seldom reached, this ideal situation is 
1 greatly valuab le in that it is a goal for which to strive. 
The author feels that there is a general and sincere interest 
on the part of music educators to provide w orth-while musical experiences 
for the children in the ele m entary grade s . This situation was evident by 
the intere s t shown and comments made by the supervisors. That the 
present situation in instrumental work in the grades is far short of 
being adequate is due to a number of reasons. 
~~====~======~~~~==~==~====~~~========================~.~-----
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First, the responsibility for better programs lies on the 
shoulders of the music educator. There i s some difference of opinion sho wn 
as to the aims and objective s of the educators. Those who w ish to provide 
,
1 
varying m u sical experience s in the grades for the sake of the child's 
I general emotional, social and educational welfar e are more ardent in 
I their effort s to improve the ele mentary instrumental program •t h an are 
I 
1 those who h ave built their program around pe rformance as an objective. 
11 This is e s pecially true in the prim ary grades where, as yet, instrum ental 
II experience at this level has n ot proven to be all-important for the 
·I 
develcp ment of good performanc~but i s im portant in the m ore general 
aspects of musical growth. There is a t rend to look upon elementary 
music educ ation in this new light. 
Se c ondly, no matter h ow w ell-intentioned one m ight be, there 
i s seldom enough time, m oney and equipm e n t to provide the best type of 
I 
1! a program. Efforts are be ing made to correct this financial situation 
I 
jl by institut ing long-range programs wher eby the necessary money and 
,I equipm ent i s p r ovided for over a number of years. This is one solution to 
1 the prob le m . Another s olution w ould be a m ore cooperative effort on the 
part o f administ rators and music teachers in under standing the true aims 
I of an elementary music program. M o st supervi s or s feel that time is of 
I the es s enc e and if there was m ore o f it mor e could be done in instrum ental 
1 mus ic in the elementary grade s . The author feels that the time being devoted 
1l to inst rumental activities i s generally quite inadequate for the best type 
I_ 
II 
II 
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of program but does not advocate the splitting of present time allotments 
into more segments in order to offer a greater variety of experiences. 
:I In this study, supe rvisors expressed similar opinions and indicated 
j that solving this situation was somewhat of a problem. Whether or not 
I the t ime allotment for various musical activities in the grades could or 
I 
should be increased i s a problem of each school system, its administrators 
and teachers. In some cases this c ould b e done to advantage. In others, 
it would not offer any solution. There is a need for more organized and 
integrated programs of elementar y music which will provide not only 
I a foundation in the fundamentals of mus ic but, along with it, provide 
,, 
the other musical experiences . These individual elements in the program 
should not detract from each other but rather strengthen the overall 
program. This, of course, means that a s ingle goal must be set up 
and reached through the varying experiences. 
Schools and colleges engaged in the training of candidates 
11 for the elementary teaching position have an obligation to develop and 
II 
I 
encourage a certain amount of proficiency in music a m oung prospective 
II 
elementary grade teachers. This does not mean that the teacher should 
I 
I acquire a great deal of specialized knowledge about this somewhat 
specialized aspect of education, but rather she should be aware of the 
general problems and proceedures in ele.mentary music teaching. Armed 
I 
w ith this know ledge and aided by a competent and cooperative music 
I' 
I s pecialist, the classroo.m teacher may help to make more effective use 
~- .~~~---
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of time in the teaching of music and, in a way, relieve the somewhat 
overburdened music supervisor for other more specialized activities. 
J W ith a clear understanding of the true aims of instrumental music in 
I the elementary school and its position as an integral part of a complete 
I 
I 
.I 
elementary music program, teachers, administrators and supervisors 
may have at their command a potent force in the education of young 
children for the development of more full and richer lives. 
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Information Sheet 
(Elementary Instrumental Music) 
Town or City Population 
--------------------~---------------- ------------
Name Position 
1. H o w many elementary schools do you have in your system? 
----------
2. What is the total enrollment in the elementary grades ( l-6)? 
3. H o w many music teacher s do you have teaching instrumental music in the 
elementary schools? Full time Part time 
---------
4. What is the approximate number of students enrolled in rhythm band 
activities , pre -band instruments , string instruction 
------ ------ ------
w ind or percussion instruction , class piano instruction ? 
----- -----
5. What 1s the approximate number of minutes per -week devoted to rhyth.m 
band , pre-band ins truments , string instruction 
----- ------ -----
wind or percussion instruction , class piano instruction ? 
------ -----
6. What is the approximate number of m eetings per-week devoted to rhythm 
band , pre -band instruction , string instruction 
---- ------ ------
wind or percussion instruction , class piano instruction ? 
------ ------
7. Indicate with a checkmark the grade or grades in which each of the 
following activities take place. 
K Gr. Gr. Gr. Gr. Gr. 
l 2 3 4 5 
Khythm band 
Pre -band 1nstrument 1nstruct1on 
Class str1ng 1nstruct1on 
Class w ind or percussion instruction 
Class Piano 1nstruchon 
Gr. 
6 
8. What i s the organizational plan of the instrumental instruction? 
{pleas e c h eck those which apply) 
a. Full band or orchestra 
b. Families of instruments {b rasses, woodwinds, etc.) 
c. Like instruments (trumpets, clarinets, etc.) 
d. Whole s ale method (all instruments in one class) 
e. Individual instruction (either in or out of school)· 
f. Others: 
---------------------------------------------------
9. Regardless of what plan is used, which of the above do you feel is most 
desirable? (please check one) 
a. b. c . d. e. f. 
10. What is the approximate number of school-owned string instruments 
available for use in grades l-6? 
ll. What is the approximate number of school-owned wind instruments 
available for use in grades l-6? 
12. What is the approximate number of school-owned percussion instrum ents 
(not including those for rhythm bands) available for use in grades l-6 ? 
13. Are these elementary school instrum ents loaned to the children free of 
charge or rented ? 
14. How are the instrumental classes scheduled? 
(please check those which apply) 
a. 
b. 
c. 
d. 
e. 
Rotation schedule 
------ During recess or lunch periods 
----- After school on week days 
---- Saturday classe s 
----Others : 
------ ---------------------------------------------------
15. Does the scheduling of instrumental activities necessitate the missing of 
classe s by the students? 
yes ______ no ______ _ 
Comments : 
16 . Are the pupil s charged a fee for class instrumental instruction? 
Yes no 
17. Do you use a music talent te s t before enrolling students in instrumental 
instruction ? 
yes ____ no ___ _ 
If yes, please list te st(s ) used: 
----------------------------------
18. Check any of the following which constitute present sources of financial 
support for instrumental instruction and equip m ent in the elementary 
grades. 
school budget ____ concerts or programs 
rentals special drives activity fund 
---
---
community clubs p. T. A. - school fund 
---
----
Others : 
-------------------------------------------------
19. Which of the above sources provides the largest percentage of financial 
support for instrum ental instruction and equipment? 
20. Do you feel that an adequate a m ount of time is spent for instrumental 
instruction in grades 1-6? 
ye s no 
---- ----
Comment s: 
21. Do you feel that the phys i c al equipment (piano, ins trument s , e tc .) i s 
adequat e for your needs in t he elementary ins trument al program.? 
yes No 
---- ------
Comments: 
22. Do you feel the w ork done with rhythm b and and explo r atory inst rument s 
i s valuable in the overall instrumental program? 
ye s ____ no __ __ 
Comments : 
yes no 
23. Would you like a s ummary of the re s ult s of thi s s tudy sent t o you? 
• 
87 Church Street 
Winchester, Mass • 
As part of a prbgram of graduate study, I am soliciting 
information relative to the status of instrumental music 
instruction in the elementary grades. 
Would you be williing to cooperate by checking the enclosed 
data sheet, which is being sent also to a number of music 
supervisors and teachers in other Massachusetts cities and 
towns.? If you can do so, it will be of great assistance in 
determining the prevailing practices and trends in elementary 
school instrumental music. 
If you would find it helpful or interesting, I shall be glad 
to send you a summary of the results of this study, after : 
it is completed. 
Thank you very kindly for your cooperation and assistance. 
A self-addressed stamped envelope is enclosed for your 
convenience in returning the data she et~ 
Sincerely yours, 
~lenT. Simons 
Supervisor of Music 
Vinalhaven, Maine · 
